Teacher’s Guide for Ladybug Magazine
February 2006

The following teacher’s guide is designed to support students as they listen, read
and compose responses (drawing and emergent writing) to selections in the February
2006 issue of Ladybug magazine. Narrative selections are consistently differentiated from
poems, songs, and informational pieces. This helps children begin to notice structural
differences in genres.

Lessons are designed with multiple formats for instruction and learning. These
include whole class, small group, partners, and individual tasks.

Particular readings are used as a starting point for discussion on “Enjoying Our
Environment” — particularly how people find ways to have fun in different weather
conditions and appreciate the contributions of creatures around them. Articles are used as
content for read-alouds, shared reading, buddy (partner) reading, supported guided
reading, and listening activities. Language Experience, modeled writing, drawing, and
interactive writing are also incorporated into planned response formats (Tompkins &
Collom, 2004).

Throughout the guide, skills in phonemic awareness, phonics, vocabulary (word
meaning), word recognition, beginning reading, listening comprehension, and writing
will be refined as children build concept knowledge and language skills. Activities will
offer differentiated levels of responding to accommodate children’s diverse needs,
interests, and competencies. The readings may not follow the order of presentation in the
issue; issue selections are sequenced in a way that matches the flow of the concept
presentation.
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The Overall Plan
Title: Enjoying Our Environment

Time: approximately 20-25 minutes each session. /ndependent Practice is completed
later in the day.



Objective:
Following instruction and teacher modeling, students will demonstrate through oral
responses and artistic productions that they’ve:
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analyzed word similarities and differences as reflected in their ability to find and
frame words.

become increasingly aware of word structures and/or print conventions as
reflected in their “I noticed...” statements.

appropriately participated in chorally reading activities.

read with accuracy and increased fluency during partner reading and independent
oral reading activities.

increased their listening and speaking vocabulary as well as discourse skills.
shown evidence of listening and reading comprehension. This is demonstrated in
their contributions to class discussions.

identified and succinctly phrased story elements for the story pyramid organizer.
demonstrated understanding of new vocabulary through their use of these words
in discussion and word study activities.

recognized the significance of cartoon and rebus story structures as demonstrated
in their responses during discussions.

identified rhyming words in a poem.

. created illustrations that creatively portray the topic or text.
12.

sorted words creatively and effectively into categories and were able to explain
their reasoning.

demonstrated the ability to evaluate a piece of writing. This is expressed in their
comments and reactions about selections.

Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis

Materials:

copies of the February issue of Ladybug

chart paper

clock buddies sheet

word cards

sentence strips

Story Pyramid for Feathers Fall From Trees (transparency)
vis-a—vis markers (for transparency)

Session 1
1.) Assign partners, using the clock buddy process. Partners share a copy of the issue.
2.) Introduce the February issue of Ladybug. Guide children in a picture walk

3.)

through the issue, using language that children will experience in the stories.
Invite children to share their comments, reactions, and predictions.

Have students turn to “Molly and Emmett” by Marylin Hafner on page 1. Explain
the different purposes for word balloons (e.g. those with bubbles show thinking
versus ones with a pointed end designate spoken words). Invite children to make
predictions.



4.) The teacher reads the cartoon story. Ask, “Why do you think people admire
Molly’s blue rain forest hat?” Ask, “How else might people decorate with
feathers?” Discuss.

Session 2

1.) Say, “I’m wearing a sweater made from wool. The blanket on my bed is made
from wool. The wool used to make my sweater and blanket came from an animal.
Does anyone know what animal that could be?”” Allow someone to respond. If no
one does, explain that we get wool from sheep.

2.) Ask children, “Can you name other products that come from animals?” Discuss
students’ responses.

3.) Tell students that in today’s story the characters get something valuable from
creatures in their village. They have to work hard and hurry to collect enough
before other villagers arrive.

4.) Have children open up to “Feathers Fall From Trees” by Carol Brendler on pages
11-15. Invite children to share their comments, reactions, and predictions.

5.) Introduce the following words with context that reveals their meanings. These are
presented with a focus on expanding children’s listening (meaning) vocabulary.
However, it is likely that some children will recognize particular ones as sight
words after they’re taught and met in context.

flashed fronds medicine man naira
mist tingling cassava sleek
scattering dew snatched clinging
gazed clusters speck perch

6.) Introduce the modified story pyramid (Norton & Land, 2004) using the Story
Pyramid Sheet. Say, “We’ll fill in this pyramid together after you listen to the
story.”

7.) The teacher reads the story aloud, stopping at appropriate points to discuss
content. Allow children to lead the discussion. Direct and guide the conversation
when it gets off track.

8.) Collaboratively fill in the Story Pyramid transparency, pointing out the order of
story elements.

The directions for the pyramid are listed here (Norton & Land, 2004). They can

be modified for younger readers by using phrases that don’t necessarily adhere to

the given word counts.

1.) Name of the main character(s)

2.) Two words describing the main character(s) (e.g. curious, persistent or young
children)

3.) Three words describing the setting (e.g. daytime, early, quiet or in a village)

4.) Four words stating the problem

5.) Five words describing the first event

6.) Six words that describe the second event

7.) Seven words that describe the third event

8.) Eight words stating the solution



Session 3

1.) Have children turn to “Morning Song” on pages 8-10. Discuss the illustrations.
Ask, “Why are the animals “saying” something different? Or, are they saying the
same thing in different ways?”” Talk about characteristic animal responses and
ways animals “communicate”. Sing the song as the children track the lyrics. Talk
about the expression “Good day” and what it means. Sing the song again; have
children repeat the lines after you. Then, sing the song together.

2.) Have a copy of the song lyrics on chart paper. Using the I noticed procedure. Say,
“I noticed lines that repeat; they’re right here (point to the repeating phrase). What
did you notice?”

3.) Use the find and frame procedure. Ask, Who can find and frame “morning”?
Repeat with other words.

4.) Have children collaborate in adding more verses to the lyrics. Sing these verses
together.

5.) Later in the day, children can illustrate the animals named in the lyrics and add
them to the song chart.

Session 4

1.) Have children open to “Heather Found a Feather” by Virginia Kroll on pages
16-17. Discuss the illustration, inviting children’s predictions about the poem
and Heather’s puzzlement (i.e. expression on her face).

2.) Read the poem aloud as children track the print. Talk about the clues that
Heather considered when deciding which bird left the feather. The teacher
reads the poem again.

3.) Have a copy of the poem on chart paper. The class reads the poem chorally.
Reread the poem assigning different groups a stanza (2 lines each except for
the first 1-line stanza).

4.) Use the “I noticed” procedure. Say, “I noticed that the last words in lines
eleven and thirteen rhyme. Count the lines and point to /ight and right. What
did you notice?” Say, “I noticed words that mean the opposite (e.g.
short/long). Can anyone come up to find and frame them?”

5.) Post the chart poem in the room. Encourage children to reread it during free
time.

Session 5

1.) Ask, “Have you ever played in a puddle or splashed in a pool?” Allow
children to share their experiences.

2.) Explain that in the story for today, the children and adults act differently when
a puddle fills the road.

3.) Have children open up to “The Big, Brown, Muddsy Puddle by Tina Athaide
on pages 18-20. Have them investigate the illustrations. Invite their comments,
reactions, and predictions.

4.) Review “good listener behaviors” with the class. Remind children to use these
behaviors as they listen.

6.) Before reading the story aloud, teach the following new words that include
character names. Follow instructional procedures previously described.



monsoons dreary saris Pran
Arun stomp
7.) The teacher reads the story aloud, stopping to discuss the content. Draw
attention to the differences in people’s reactions to the puddle.

Session 6

1.) Ask, “Have you ever had an outdoor activity (e.g. playing at the park,
having a picnic, camping outside) you were looking forward to canceled
because of the weather?”” Discuss children’s experiences.

2.) Explain that the characters in today’s story are inside on a snowy day, but
they’re enjoying an outside, warm-weather activity. Have children open
up to “The Picnic Guest” by Valerie Marchini on pages 24-28. Remind
them how a rebus story works. Have them investigate the illustrations and
rebus pictures. Allow them to share their comments, questions, and
predictions.

3.) The story is read as supported guided reading. This means that students
have had an opportunity to preview and practice what they will read. They
can read solo or in a duet (two children reading in unison) as their
classmates follow along. Stop at appropriate places to discuss content.
Assigned readers — who’ve previewed the material for this purpose —
will allow their classmates to contribute ideas and will not give away
information beforehand. Change readers, page-by-page. Discuss the
content after each page is read.

4.) Have the class chorally read the story. Later in the day, children can reread
the story with a partner

Session 7
1.) Say to children, “In today’s story, Kate figures out how her dolls can
enjoy a cold-weather, outdoor activity.
2.) Have children open up to page 2. Guide them in a picture walk through
pages 2-6. Invite their comments and predictions.
3.) Have children sit with their 10 o’clock buddy. Partners will buddy read
(take turns reading alternate pages) while the teacher circulates to help.
When all have finished buddy reading, read the story chorally. Discuss the
story, allowing children to share their reactions, connections, and
evaluations.
4.) Call on children to find and frame words they recognize.
5.) Have children reread the story silently and independently. The teacher
assists as needed.
Session 8
1.) Have children open to “Rain Family” by Paula Lesso on pages 21-23. Guide
children in a picture walk, noting the illustrations and activities represented in
them. Invite children to share comments, reactions, and predictions.
2.) Read the poem aloud as children track the print.
3.) Have a copy of the poem on chart paper. Talk about all the activities the
family engaged in when it rained. Highlight each activity as they’re discussed.



4.) The teacher reads the poem again.

5.) Ask children, “Can you think of other things the family could do in the rain?
Can we add something?” Discuss possibilities. Record children’s ideas on the
chart, helping contributors phrase the idea in the hyphenated format.

6.) The class reads the poem chorally.

7.) The next day, the class collaborates to create a list of activities for a “snow
family”. These are written on a chart in the hyphenated structure. Later,
children add illustrations to this list.

Session 9

1.) Have the children form four or five working groups. Give each group ten
word cards to sort (Bear, Invernizzi, Templeton, & Johnston. 2000). Assign
categories (closed sort) or allow children to determine categories for sorting.
Categories can be based on meaning, sound elements, or structural features
(syllables, endings, etc). Words come from the Word Wall. Other words that
have been studied may be added (e.g. spelling words).

2.) Give each group a piece of chart paper. A student recorder forms columns (2-
3) on the paper. Then, children label categories and record the words in the
appropriate column. In an open sort, they’ll have words left over — ones that
don’t fit into their categories. But, the miscellaneous list cannot be larger than
any other category.

3.) Have groups present their chart, explain their categories, and tell why words
fit in each.

Overall Assessment:
The teacher will assess children’s:

1.) ability to work together with a partner or in groups. Observations will be recorded
as anecdotal notes.

2.) illustrations. These will be evaluated for the accuracy of details represented.

3.) growing ability to find and frame words, notice print conventions, and track the
print during reading activities (speech to print matching).

4.) transfer of new words to their speaking vocabulary.

5.) ability to clearly express ideas during discussions.

6.) attentiveness, ability to follow directions, listening comprehension, and reading
comprehension. Observations will be recorded as anecdotal notes.

7.) ability to verbally identify rhyming words and other literary techniques in poetry.

8.) ability to read with accuracy and increasing fluency as demonstrated during
independent oral reading and choral reading.

9.) descriptions of story elements. This will be demonstrated in their contributions to
the story pyramid.

10.) understanding of the structural features in cartoons and rebus stories and their
relationship to meaning. This will be demonstrated in their comments during
discussions.

11.) ability to manipulate words effectively in a word sort activity and explain their
reasoning. Completed sort charts will be assessed for accuracy, reasoning for
placement, and creativity.



