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 The following teacher’s guide is designed to support students as they listen, read 
and compose responses (drawing and emergent writing) to selections in the November 
2005 issue of Ladybug magazine. Narrative selections in the issue are referred to as 
stories and differentiated from poems and songs. This helps children begin to notice 
structural changes in genres. 

Lessons are designed with multiple formats for instruction and learning. These 
include whole class, small group, partners, individual, and center work.   

Particular readings are used as a starting point for discussion on who’s under the 
ground, understanding friendship, and the Thanksgiving celebration. Articles are used as 
content for read-alouds, shared reading, and listening activities. Language Experience, 
modeled writing, drawing, interactive writing, and independent writing are also 
incorporated into planned response formats, depending on children’s developmental 
literacy level (Tompkins & Collom, 2004).  
 Throughout the guide skills in phonemic awareness, phonics, vocabulary (word 
meaning), word recognition, listening, beginning reading, listening comprehension, and 
writing will be refined as children build concept knowledge and language skills. 
Activities will offer differentiated levels of responding to accommodate children’s 
diverse needs, interests, and competencies. The readings may not follow the order of 
presentation in the issue; issue selections are sequenced in a way that matches the flow of 
the concept presentation.  
 
Bear, D., M. Invernizzi, S. Templeton, and F. Johnston. 2000. Words Their Way. Upper 
Saddle River, NJ: Merrill, Prentice Hall 
Hoyt, L. 1999. Revisit, Reflect, Retell. NH: Heinemann. 
Tompkins, G. and S. Collom. 2004. Sharing the Pen. Upper Saddle River, NJ: Pearson, 
Merrill Prentice Hall.  
 
The Overall Plan 
 
Title:  Who’s Under the Ground   
Time: approximately 20-25 minutes each session. Independent Practice is completed 
later in the day. 
 
Objective: 
Following instruction and teacher modeling, students will demonstrate through oral 
responses and artistic productions that they’ve: 

1. analyzed word similarities and differences as reflected in their ability to find and 
frame words.  

2. become increasingly aware of word structures and/or print conventions as 
reflected in their “I noticed…” statements 

3. begun to develop speech to print match as noted in their ability to track words and 
chorally read during shared reading. 



4. increased their listening and speaking vocabulary as well as discourse skills. 
5. grown in listening comprehension.  
6. begun to develop a sense of story elements as reflected in their predictions and 

responses. 
7. acquired and/or expanded basic concepts about print as reflected in their accuracy 

in tracking print with their finger when chorally reading. 
8. constructed appropriate gist statements for each section of text, identifying a main 

idea. 
9. created accurate and vivid mental images based on the descriptive details offered 

by the author.  
10. sorted words creatively and effectively into their own categories and were able to 

explain their reasoning.  
11. understood the concept of friendship and benefits of such bonds. 
12. closely reconstructed steps in an experience to write a recipe that summarizes it. 
13. demonstrated the ability to determine what they like about a piece of writing. This 

is expressed in their comments and reactions about selections.  
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis 
 
Materials:  
 
copies of the November issue of Ladybug 
chart paper 
crayons 
clock buddies sheet 
tortoise investigation form 
sentence strips 
 
Session 1  

1.) Ask children if they can name any animals that live under the ground —
sometimes or all the time. Record the animals they name. Discuss any responses 
that should be sensitively challenged as incorrect. To challenge say, “I’m not sure 
that this animal ever goes below the ground.  So, we’ll put a question mark right 
here (after it). We’ll research in our sources to check it.” Talk about animals that 
might live in caves.  

 
 
 
 
 

2.) Discuss why these animals live or go underground. Share pictures of some of 
these animals. Pictures are available in books or from Internet sites. 

3.) Contrast underground dwellers with animals that never go underground.  
Research the animals that were challenged and resolve these questions. Ask, 
“Why do some animals always stay above ground?” 

Animals That Go Underground 



4.) Tell the children, “Our November issue of ladybug has articles about animals that 
go under the ground and many other very interesting selections. We’ll find out 
which of the animals you named are talked about. Maybe, the authors talk about 
some we haven’t named. Let’s picture walk through the issue to get a peek.” 

5.) The teacher guides children in a picture walk through the issue, reviewing the 
table of contents, illustrations, and captions while drawing out terms and language 
children will meet in various articles. Have children share their reactions, 
comments, and predictions. 

6.) Ask children, “What do you want to learn about animals that live under the 
ground. Tell your partner one wonder you have that you hope to have answered 
our readings.” Have children share their wonderings; record these on a chart. 

 
  

 
  
 
 
Tell children that we will investigate their wonderings that are not answered in the 
issue. 
 

Session 2  
 

1. Introduce procedures for clock buddies. Partners are decided by using the partner 
clock. To establish an efficient partnering system, give each student a copy of the 
Clock Buddies from Reading Quest. Give children time to get together and sign 
up partners for each hour.  Help as needed. For example, Billy asks Tommy to 
sign his name at 4:00. Tommy signs Billy’s clock at 4:00 and Billy then, in return, 
signs Tommy’s clock at 4:00. Now, both are committed to each other as partners 
at this hour.  Children finish filling in their clocks following that procedure. When 
assigning partner, simply ask children to get with their 4:00 partner, 7:00 partner, 
or other hourly partner. New clocks can be made at any time. Have the children 
sign up people who were not previously on their clock.  

2. When clock buddy sheets are complete, ask children, “Have you ever borrowed 
something from a friend? What do you have to do with something you’ve 
borrowed? (e.g. You should return it in the condition it was in when you 
borrowed it.) Tell children that today we’ll find out about animals that borrow 
homes. 

3. Introduce the words burrow, shelter, gopher tortoise, wedges, tunnels (as a verb), 
and scurries, using the procedure previously described. New words are added to 
the classroom Word Wall.  

4. Have children open to the article, “ The Burrow Borrowers” by Kami Kinard. 
Skim through the article on pages 10-13, inviting children to share their reactions 
and questions. Remind them that they are to be word wizards as we read articles. 
If they notice more words that we should investigate, they can flag them. When 
we talk about what we’ve learned, we’ll discuss their words as well. Give children 
a few pot-it flags. Use this procedure with subsequent readings. 

Wondering About Animals Who Live Under the Ground 
 
Billy wonders………. 



5. Have children get with their 2:00 buddy. Remind them how a rebus story works, 
specifically that pictures aligned with text are “read” as words. Model by reading 
page 10. Have children reread page 10 chorally. Follow the same procedure for 
the remainder of the article (pages 11, 12, and 13). The teacher models; then, 
children chorally reread the page with the teacher.  

6. Have children check to determine if any of their wonderings were answered in 
this article. Discuss each. Have children check off animals (on the brainstormed 
list of underground animals) mentioned in this article. Discuss when and why 
each animal entered the burrow and when and why it came out.  

 
Independent Practice:  

Later in the day groups of children will replicate an illustration of a cut-away burrow 
as in the article. Each child will draw an animal mentioned in the article, write a 
caption or sentence for their animal, and attach it to the illustrated burrow. 

 
Session 3 

1.) Have a picture of a tortoise. Remind children that the gopher tortoise was one 
of the animals borrowing the burrow.  Ask, “Do you know how this tortoise 
(picture) is different from a turtle?” Discuss and expand on children’s 
responses, focusing on the differences of their habitats. 

2.) Tell the children that today’s article is all about the gopher tortoise. We’ll be 
doing an investigation of this creature. Explain that an investigation is a short 
study of a topic (Hoyt, 1999). They are to listen carefully as the article is read 
aloud and decide on the animal’s most noticeable characteristics. They need to 
think about what they’d tell someone to help that person understand the most 
important facts about the gopher tortoise.  

3.) Prepare the investigation presentation chart. Using chart paper or newsprint, 
prepare a page with four large rectangles as in the sample — tortoise 
investigation chart. Key facts for each page will be written in the rectangles. 
The smaller squares in the example represent children’s drawings.   

4.) Have children open up to page 14. Introduce the article “The Gopher 
Tortoise” by Kami Kinard. Guide children as they picture walk through pages 
14-17. Invite them to share their comments and reactions.  

5.) Introduce the words scaly, hibernate, insulate, and cacti using the procedure 
previously described. These words are added to the Word Wall.  

6.) The teacher reads page 14 aloud while children listen and follow along with 
their 6:00 partner. Stop at each page to discuss the contents. Ask children to 
share what they learned. Help them decide on an important idea from that 
content — what was it mostly about?  Write their gist statement for that page 
in a rectangle. Continue reading pages 15, 16, and 17 following the same 
procedure. 

7.) Have the children read over the information on the Investigation Chart. 
Children will count off by fours.  Later in the day, the ones will illustrate the 
gist statement for page 14; the twos will illustrate the statement for page 15, 
the threes — page 16, and the fours — page 17.  Children will write a 



sentence and/or label their illustration. Post the chart in the room or outside in 
the hall.  

 
Session 4 

1.) Ask students if they know someone who is shy. Have them explain why that 
person is shy, developing a meaning for this adjective. Tell students that the 
poem we’ll enjoy today is about an animal that’s considered shy when around 
people. But, this animal isn’t shy with other animals in his group or pack. 

2.) Have children share a copy of the issue with their 2:00 clock buddy. Have 
children open up to page 18-19 with the poem, “The Visitor” by Ricki 
Thompson. Ask students what animal this might be and why they think so. 
Ask children what they notice in the illustration, following the “I notice” 
procedure. Have children close their eyes as you read aloud; they should make 
a picture in their minds based on the description the poet gives for the animal.  

3.) Using the shared reading protocol, the teacher reads the poem aloud with 
appropriate expression and dramatic effect while students listen and draw a 
mind picture. 

4.) Reread the poem and invite children to chorally read with you as they track 
the print.  

5.) Have students tell about the picture in their minds for the coyote. Record 
descriptive key word or phrases on a chart. Point out words not easily recalled 
by students.  Discuss meanings for unfamiliar words. Add italicized words to 
the Word Wall. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6.) Have students share their favorite part of the poem and explain why they liked 
it. 

 
Session 5 

1.) Before this session students are asked to think about what they might like to 
be when they grow up. Suggest that they talk to someone at home about their 
ideas. They should also think about suggestions they’ve been given when 
people noticed their special talents. Explain that, if you like to draw a lot, 

The Visitor 
 
The visitor was a ____________ 
 
He was: 

silent 
had four gray legs 
he glides along 
matted and shaggy fur 
tail that droops 

 



someone might have said, “Oh, you could be an artist or illustrator because 
you draw so well.”  

2.) Have the children share 1 thing they’d like to be when they grow up. Write 
this on a sentence strip for each child.  

 
 

 
 

3.) Tell children that they have so many exciting choices. They might change 
their minds as they learn and think about other things they could be. People 
usually imagine they’ll work at something they like and they often like things 
they can do well. But, no matter what people choose to become they’ll always 
be special to their friends and family. Explain that Little Mouse finds that out 
in today’s story.  

4.) Have students share a copy of this issue with their 11:00 clock buddy. Have 
them open up to page 20. Introduce the story, “Best Friends” by Valerie 
Gorbachev. Direct a picture walk through pages 20-22, inviting children’s 
comments, reactions, and predictions. 

5.) Students follow along as the text is read aloud. Tell children to listen for three 
words that describe the kind of mouse Little Mouse wants to be.  

6.) Children share their ideas. Go back and reread to find the words strongest, 
adroit, and bravest. It’s assumed adroit (skillful or dexterous with one’s 
hands) will need an explanation.     

7.) Ask students why Little Turtle would still love Little Mouse even if he 
weren’t the strongest, most adroit, and bravest mouse. Discuss their responses. 

 
Session 6 
 

1.) Say to children, “We’ve talked about signs of fall that we see in plants and 
animals around us.  We’ve talked about the holidays of fall. Today’s poem is 
about the holiday for giving thanks. 

2.) Have partners turn to the poem, “Thanksgiving” on pages 8-9. Explain that it 
is a traditional rhyme.  We don’t know the original author. It was a rhyme that 
parents told their children. When those children grew up, they told their 
children. Alexandra Wallner did the artwork on these pages. Ask children for 
their comments, reactions, and predictions based on the illustrations. 

3.) Read the poem aloud; children follow along. Reread and have children join in. 
Ask children to identify the signs of fall described in the rhyme. These 
include: 
“The earth has turned its circle, 
The harvest is all gathered in,  
.chilly north winds blow. 
Orchards have shared their treasures, 
The fields, their yellow grain,” 
Discuss each sign of fall and its implications 

4.) Say, “I noticed rhyming words.  Can someone find and frame rhyming  

Billy wants to be a veterinarian. 



words?”  
5.) Ask, “What did you notice?” Have children find and frame anything they  

noticed and want to point out. 
 
Session 7 

 
1.) Ask if anyone has ever made pizza at home. Have children identify the steps. 

Create a class recipe as they share their ideas, recording the ingredients and 
steps on a chart. (Such class recipes usually turn out to be quite interesting!) 

2.) Tell students that today’s story is about the experience Max and Kate had 
making pizza. We’ll see if they followed similar steps with their recipe. Have 
children turn to “Max and Kate” by Brita Granstrom on pages 2-6.  Guide 
children in a picture walk through the story. Ask for comments and 
predictions related to the illustrations. 

3.) Read the story aloud. Stop at appropriate places to discuss the content and 
compare Max and Kate’s activity to the class recipe.  

4.) Explain that the print in this story is bigger and there are fewer words on a 
page. Children can finger point to the words as you reread the story. Partners 
should take turns page-by-page. Reread it again and now partners will read 
with you (chorally) as they point to the words. Repeat. 

5.) Call on children to find and frame words they recognize.  
6.) Later in the day children can reread the story to a buddy. Children, at the early 

emergent stage, may be picture reading (telling the story by talking about the 
illustrations and/or trying to “read” it from memory). Celebrate what they can 
do — more will come! 

 
Session 8 
 

1.) Have the children form four or five working groups. Give each group ten 
word cards to sort (Bear, Invernizzi, Templeton, & Johnston. 2000). Allow 
children to determine categories for sorting. These can be based on meaning 
or sound elements. Words come from the Word Wall. Other words that have 
been studied may be added (e.g. spelling words). 

2.) Give each group a piece of chart paper. A student recorder forms columns (2-
3) on the paper. Then, children label categories and record the words in the 
appropriate column. They will have words left over — ones that don’t fit into 
their categories. But, these miscellaneous words cannot be more than the 
number of words they used. 

3.) Have groups present their chart, explain their categories, and tell why words 
fit in each.  

 
Overall Assessment: 
The teacher will assess children’s:  

1.) ability to work together with a partner or in groups. Observations will be recorded 
as anecdotal notes. 

2.) illustrations. These will be evaluated for the accuracy of details represented. 



3.) growing ability to find and frame words, notice print conventions, and track the 
print during shared reading (speech to print matching). 

4.) transfer of new words to their speaking vocabulary will be monitored. 
5.) ability to clearly express ideas during discussions. 
6.) attentiveness, ability to follow directions, and listening comprehension. 

Observations will be recorded as anecdotal notes. 
7.) ability to construct a gist statement that identifies the main idea of a section of 

text. 
8.) ability to construct mental images based on the author’s words. 
9.) understanding of the concept of friendship as reflected in their comments related 

to “Best Friends”. 
10.) ability to evaluate text, explaining what they liked and why they liked it.  
11.) ability to manipulate words effectively in a word sort activity and explain their 
reasoning. Observations will be recorded as anecdotal notes.  

 
 


